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ABSTRACT

Globally, effective teaching depends not only on the curriculum and instructional materials but also on pedagogical practices, particularly teacher
questioning. Recent research in EFL contexts has consistently highlighted the essential role of teacher questioning in promoting student engagement and

Teacher questioning is often considered the heartbeat of the EFL classroom; however, questioning practices remain complex and

multifaceted. This quantitative study investigated EFL teachers’ perceptions of and practices regarding classroom questioning. A cognitive development (Rimmer, 2019; Saswati, 2022). As Walsh (2011) argues, teachers’ language use, particularly strategic questioning, plays a crucial role
questionnaire was administered to 122 EFL teachers working at public high schools in Dong Thap Province to collect data on their in creating “space for learning” and fostering interactional competence in the classroom. Numerous studies (e.g., He, 2025; Lu & Zheng, 2025; Richards &
perceptions and questioning practices. The findings revealed a noticeable gap between teachers’ beliefs and their actual classroom Lockhart, 1994; Walsh, 2011; Zhou, 2024) have identified teacher questioning as a fundamental pedagogical tool that facilitates classroom interaction and

learning. In the Vietnamese educational context, previous studies have examined various aspects of teacher questioning (Dinh & Le, 2020; Nguyen et al.,
2021; Nguyen & Nguyen, 2023; Nguyen & Nguyen, 2024; Tran & Nguyen, 2021). These studies suggest that students’ fear of making mistakes, concerns
about pronunciation, and negative feedback from peers or teachers may reduce classroom participation, leading to limited language use, increased anxiety,

practices. Although the participants demonstrated a strong understanding of the role of teacher questioning in promoting student
engagement, traditional questioning patterns continued to dominate classroom interactions. The findings indicated a high

frequency of display questions and an emphasis on lower-order cognitive processes, such as remembering and understanding, and a greater reliance on Vietnamese and lower-order thinking skills (LOTS). Moreover, previous research has mainly focused on specific dimensions of
despite the recognized importance of fostering student engagement and higher-order thinking skills in EFL instruction. In teacher questioning, such as questioning techniques (Tran & Nguyen, 2021), the integration of questioning into digital learning materials, and the role of
contrast, evaluative and creative questions were rarely employed. Additionally, the participants reported both benefits and questioning in reading instruction (Nguyen & Nguyen, 2023). Consequently, empirical evidence on teacher questioning practices in EFL classrooms,

particularly in rural high school contexts, and their influence on student learning remains limited. Therefore, further research is needed to gain a deeper
understanding of how teacher questioning is implemented in specific regional contexts such as Dong Thap Province. Therefore, this study was conducted to
explore the use of teacher questioning by EFL high school teachers in public schools in Dong Thap and their perceptions regarding this field. This research
was driven by two research questions: 1) What are EFL teachers’ perceptions of using teacher questioning during classroom instruction in Dong Thap high
schools? 2) What are EFL teachers’ practices of teacher questioning during classroom instruction in Dong Thap high schools?

challenges associated with the use of questioning techniques in English classrooms.

LITERATURE REVIEW

The Role of Teacher Questioning in the EFL Classroom RESEARCH M ETHODOI—OGV

-Pedagogical Evolution: Shifts from traditional classroom management/lesson review (Dillon, 2025) to an intentional, interactive tool for authentic communication (Nunan,
1991; Gangone, 2024). Table 2

-The "Heartbeat" of Interaction: Serves as the core driver shaping the quality and quantity of student participation (Walsh, 2011). Quantitative: The questionaire including 3 clusters (30 items) was distributed Structure of the Official Questionnaire
to high school English teachers via the Google Forms

-Dual Function: Scaffolds language production while stimulating higher-order cognitive processing (Richards & Lockhart, 1994; Hou et al., 2025). — . ‘ — — _ ‘
-Adaptive Nature: Functions as an adaptive process where teachers tailor prompts to learner proficiency, bridging instructional goals and student engagement (Ellis, 2012; Table 1 Ig):l::;:%' :‘e[;l;:l:;fzi;::?eonncet:]; ::::e:;?h:l Z' Z‘:::::‘:s SEGTEEIN SUSS,

He, 2025).

Summary of the participants’ demographic information (N= 122), based on

EFL Teacher Questioning Strategies .. Clusters Descriptions
. . - . , . . Krejcie and Morgan's (1970)
-Temporal & Affective Strategies: Wait Time (Zhou, 2024; Oussama, 2025), Delivery & Tone (Krashen’s Affective Filter, 1982; Maybery & Hartle, 2003).
. L. . . Clusters 1 Aims at examining the teachers’ perception of teacher

-Structural & Linguistic Prompts: Sequenced Scaffolding (Wragg & Brown, 2001), Indirect Prompts (Darong, 2022; Lu & Zheng, 2025). Participants’ Variables | Number | Percentage questioning based on Bloom’ taxonomy. This cluster
-Question Types & Typologies: Closed / Display Questions (Richards & Lockhart, 1994; Laoli, 2025), Open-ended / Referential Questions (Candilasa, 2025). information ‘ g includes 10 items (from item 1 to item 10).
-Advanced Pedagogical Approaches: Socratic Method & Probing (Lu & Zheng, 2025), Learner Autonomy (Rothstein & Santana, 2011; Laoli, 2024). Gender II\:'lale : ‘; ; g?;:; .

emale 3%

‘ . 0
The Role of Teacher Questioning in the EFL Classroom Degrees 113::::::0 : :(‘;5 ?g:;oj: Clusters 2 Identifies self-reported instructional practices and how
-Pedagogical Evolution: Shifts from traditional classroom management/lesson review (Dillon, 2025) to an intentional, interactive tool for authentic communication (Nunan, achi . 0 often different types of questions are used in the EFL

Teaching Under § 25 20.5% ; . : ;
1991; Gangone, 2024). E\'perience 5.10 14 11.5% cla;:)n)‘oom. This cluster consists of 10 items (from item 11
’ * > to 20).
-The "Heartbeat" of Interaction: Serves as the core driver shaping the quality and quantity of student participation (Walsh, 2011). (years) 11-15 12 9.8% e e
Austers AlmS 1o explore the perceive enelits ol eliective
-Dual Function: Scaffolds language production while stimulating higher-order cognitive processing (Richards & Lockhart, 1994; Hou et al., 2025). :)6‘:::) 2 ‘2‘; ‘1‘3*’; °% questioning, along wli)th the systemic challenges that
-Adaptive Nature: Functions as an adaptive process where teachers tailor prompts to learner proficiency, bridging instructional goals and student Worki Ward 63 51.60/ teachers face in implementing it. This cluster has 10 items
. orxing aras St (from item 21 to item 30).

engagement (Ellis, 2012; He, 2025). context Communes | 59 48.4%

EFL Teacher Questioning Strategies

-Temporal & Affective Strategies: Wait Time (Zhou, 2024; Oussama, 2025), Delivery & Tone (Krashen’s Affective Filter, 1982; Maybery & Hartle, 2003).
-Structural & Linguistic Prompts: Sequenced Scaffolding (Wragg & Brown, 2001), Indirect Prompts (Darong, 2022; Lu & Zheng, 2025).

-Question Types & Typologies: Closed / Display Questions (Richards & Lockhart, 1994; Laoli, 2025), Open-ended / Referential Questions (Candilasa, 2025).
-Advanced Pedagogical Approaches: Socratic Method & Probing (Lu & Zheng, 2025), Learner Autonomy (Rothstein & Santana, 2011; Laoli, 2024).

Theoretical Framework

Teachers’ perceptions of using teacher questioning (using SPSS) Table 6
Bloom’s Ta xonomy C S . The results of the cluster 1 of the questionnaire revealed a high level of Item-total correlation (4) and Cronbach’s alpha (B) resulting from item
ore synergy. internal consistency, with Cronbach’s alpha reaching 0.923 (highly reliable deletion of cluster 2 after deleting item 12,13,14 (N=122)
CREATE gz:::zts::w:l:rcgrzis?ri::t,l:‘:jr:clure, develop, formulate, author, investigate Strategic balance between LOTS and HOTS Within the Zone SIS SRSARSo:SAT AMETR O SURTISCRL analySiS). :(lem 390 .3824
. - . . . 15 575 797
CaLuarg | Jstvastandordecsion of Proximal Development (ZPD) bridges basic knowledge and EABIES i o 78
' - " . . Item-total correlation (A) and Cronbach’s alpha (B) resulting from item deletion 17 657 182
Draw connections among ideas complex communicative output (Walsh, 2011). “ ’ pha (B) g Jrom itex 18 598 793
ANALYSE g;f";v;m‘l::; Zsi‘lv‘lllén:‘ ’(tl:tk_ compare, contrast, distinguish, examine, of('lus[er 1 19 482 812
' 20 625 .789
Use information in new situation The Framework Dlagram Items A B Items A B

The result shows that after deleting those items, the remaining items

APPLY Execute, implement. solve, use, demonstrate, interpret, operate,
schedule. sketch 1 579 923 6 147 913 demonstrated acceptable item—total correlation coefficients, ranging from .390
2 773 911 7 782 911 . ’e i . 4a . .
Explain ideas or concepts to .657. The Cronbach’s alpha was .823. This suggests that the rest of items in
UNDERSTAND Classify, discribe, discuss, explain, identify, locate, recognize, 3 705 915 8 758 912 cluster 2 are reliable for further analysis.
report, select, translate s ff ld 4 .721 .914 9 .781 .911 Table 7
Constructivism (scaffolding)
REMEMBER :c’e‘:e“d:l‘l:g ;"iﬁ‘:;g:;‘f:":;! o (Vygotsky. 1978; Bruner, g — S 521 927 10 771 911 The practice of teacher questioning in class (N=122)
1996) Table 4 Item Mean SD
- Interacting i 3.96 >4
- Meaningful tasks Teacher perception |—>| Student task Teachers’ understanding of using teacher questioning in class :; :’:Z ;’;
o [ eyt It M SD It M SD 17 3.54 .78
~4— using teacher (communican ems viean ems ean 18 3.82 68
Lower-Order Thinking Skills (LOTS): Bloom's Revised Taxonomy questioning on tasks) 1 419 96 6 4.15 80 19 3.90 64
F 1 hrasi 1 licati (Anderson & Krathwohl, 2 4.27 82 7 4.34 .78 20 3.07 67
ocus on recall, paraphrasing, and structural application (e.g., sentence 2001) B 3 4.27 86 8 4.33 82
transformation). Serve as "confidence builders" for basic language mechanics - Lower-order thinking r \ 4 4.16 .83 9 4.27 .84 The findings indicate that participants demonstrated a generally
- Higher-order thinking 5 3.66 .98 10 4.26 .83 positive orientation toward the use of questioning strategies, particularly in
(Darong, 2022; Tee et al., 2010) The findings indicate that participants held positive perceptions of teacher promoting higher-order thinking and supporting student engagement.
However, some strategies, such as the use of probing questions during

questioning, particularly in terms of their role in enhancing student
engagement, promoting higher-order thinking, and improving instructional
effectiveness. However, some uncerta inty remains regarding the wuse of Perceived use of teacher questioning on students’ task performance
different question types A reliability analysis of the questionnaire scale for Cluster 3 was
T . ’ ) s ning i he ol conducted, and the results indicated a good level of internal consistency, with
e practice of teacher questioning in the classroom Cronbach’s alpha reaching approximately 0.844.
Similarly, the researcher conducted the SPSS-based reliability analysis

Higher-Order Thinking Skills (HOTS):

Require problem-solving, analytical thinking, and personal opinion expression,

communicative activities, were less consistently applied.

essential for communicative competence (Lu & Zheng, 2025; Putri & Trisanti, 2025).

Table 8
for Cluster 2 Item-total correlation (4) and Cronbach’s alpha (B) resulting from item
To check whether any individual items were redundant or should be deletion of cluster 3 (N~122)
. X . - . X o Item A B Item A B
removed to improve the overall reliability of the scale, the “Item-Total 21 A 835 26 683 816
Statistics™ output was analyzed. 22 401 844 27 581 825
R R N c s Table 5 23 547 830 28 615 822
" 5 " : 24 499 833 29 .640 .820
E F E E E Item.-total correlanon_ (A) and Cronbach’s alpha (B) resulting from item 25 432 ‘841 30 '599 ‘824
deletion of cluster 2 (N=122) As presented in Table 7, all items demonstrated acceptable to strong corrected
Item A B Item A B item—total correlations, ranging from .401 to .683. This indicates that each
11 471 773 16 .618 755 item is positively correlated with the overall scale and contributes
12 225 .800 17 629 750 meaningfully to the construct of cluster 3. Furthermore, the Cronbach’s alpha
Alzahrani, S. M. (2019). Saudi Arabian high school teachers' understanding and implementation of flipped learning. The University of Toledo. 13 297 793 18 544 763 values if any item were deleted ranged from .816 to .844. Therefore, all items
Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and assessing: A revision of Bloom’s taxonomy of educational objectives. Longman 14 239 801 19 478 771 are considered necessary for further analysis.
Brace, I. (2018). Questionnaire design: How to plan, structure and write survey material for effective market research. Kogan Page Publishers. . o '528_ Tabl '?‘65 . &2 q . f::l . bl7ﬂt total Table 9
. . . ) s shown in Table 4, most items demonstrated acceptable item-tota i joning i i
heng, L., & Watanabe, Y. (Eds.). (2004). Washback in language testing: Research contexts and methods. Routledge. https://teval.jalt.org/test/PDF/Newfields4.pdf . . . d . FWCHIIESIRGNE ARG CROSINDIT O NECRIT ERTINIRERE T CXEIOoM pracics
correlation coefficients, ranging from .471 to .637. However, several items, (N=122)

hin, C. (2007). Teacher questioning in science classrooms: Approaches that stimulate productive thinking. Journal of Research in Science Teaching, 44(6), 815-843. https://onlinelibrary.wiley.com/doi/abs/10.1002/tea.20171 including Ttem 12 (r = .225), Item 13 (r = .297), and Item 14 (r = .239) Ttems Mean ) 7 e— ~ = SD

andilasa, J. M. (2025). Impact of referential questions on students’ oral participation and academic performance in English. International Journal of Research and Innovation in Social Science, 8(12), 4661-4669. ahihited low em-tolil corveintisns balew Ghe acswntabis threshali of 39 21 4.17 .83 26 3.67 94

ttps://dx.doi.org/10.47772/1JRISS.2024.8120391 d T 22 3.34 1.06 27 3.95 98
. L L . L suggesting that these items may not strongly connect with the overall 23 411 3 28 3.37 .10

reswell, J. W., & Creswell, J. D. (2025). Research design: Qualitative, quantitative, and mixed methods approaches (7th ed.). SAGE Publications. construct of cluster 2. Thus, Item 12, 13, and 14 were deleted and the 24 4.21 .79 29 3.84 95

Darong, H. C. (2022). Contingency, convergence, and divergence of teachers’ questions in classroom interactions. Indonesian Journal of EFL and Linguistics, 7(2), 265-282. https://doi.org/10.21462/ijefll.v7i2.512 reliability test was run again. 25 3.42 1.09 30 3.84 .89

Dawes, J. (2008). Do data characteristics change according to the number of scale points used? An experiment using S-point, 7-point and 10-point scales. International Journal of Market Research, 50(1), 61-104.

ttps://doi.org/10.1177/147078530805000106 In a word, the findings suggest that while participants recognized the

positive role of teacher questioning in promoting interaction and engagement,

Dillon, J. T. (2025). The practice of questioning. Routledge. https://scholar.google.com/scholar?hl=vi&as_sdt=0%2C5&q=Dillon %2C+J.+T.+%282025%29.+Thetpracticetof+questioning.+Routledge.&btnG= . ) ;

. ] - 3 3 . . 3 ) . . . they also faced several practical challenges. And, they choose the safe solution
Dinh, T. H., & Le, X. M. (2020). EFL teachers’ perceptions of the use of e-textbooks at secondary schools in Dong Thap province. Can Tho University Journal of Science, 12(2), 15-24. https://ctujs.ctu.edu.vn/index.php/ctujs/article/view/d which focuses on asking to check students whether they understand the task
Ellis, R. (2003). Task-based language learning and teaching. Oxford University Press. and the content of the lesson only.

Ellis, R. (2012). Language teaching research and language pedagogy. Wiley-Blackwell.

angone, L. M. (2024). The state of teacher education. Issues in Teacher Education, 33(1), 5-14. https://www.itejournal.org/wp-content/pdfs-issues/spring-2024/05gangone.pdf

He, F. (2025). Better teacher’s questions in EFL classroom interaction: A study on effective questioning strategies. Advances in Information Management and Economic Development Research, 1(2), 17-24.
ttps://doi.org/10.70114/aimedr.2025.2.1.P17

Hou, R., Biihler, B, Fiitterer, T., Bozkir, E., Gerjets, P., Trautwein, U., & Kasneci, E. (2025). Multimodal assessment of classroom discourse quality: A text-centered attention-based multi-task learning approach. Computers and Society.
ttps://arxiv.org/abs/2505.07902

Huynh, N. (2022). Teachers’ perceptions on questioning strategies at pre-speaking stage in EFL classroom interaction—A case of a university of Mekong Delta. International Journal of Language Instruction, 1(1), 53-64.

PRACTICAL IMPLICATIONS

ttps://doi.org/10.54855/1jli.22116 _ _ y o _ - RQ1: Progressive Cognitions & Theoretical Alignment

oshi, A., Kale, S., Chandel, S., & Pal, D. K. (2015). Likert scale: Explored and explained. British Journal of Applied Science and Technology, 7(4), 396—403. https://doi.org/10.9734/BJAST/2015/14975 . . . . .

Krashen, S. (1982). Principles and practice in second language acquisition. Pergamon Press. ngh Awareness: Teachers hold hlghly progressive beliefs about ConteXtual Contrlbutlon: PrOVldeS quantltatlve
Laoli, A. (2025). Empowering non-native English learner ild self-confidence. Lingkar Edukasi Indonesia. h : TW.I' rch . lication/393973797 EMP ERI - . . . _ . . . . . . . . .

| ATIVEfENG)LISI_{)_LEARiE(;{S_?OVfBUIngs)_S?LFe_:CS(;;?IID(:;\fC];O dence gkar Edukasi Indonesia. https://www.researchgate.net/publication/ OWERING_NON questlonlng as a strateglc tool (M — 4.26), Stl’OIlgly allgnlng with MOET, dlagnOSlS Of the perceptlon-pl‘actlce gap in hlgh

Li, L. (2023). Critical thinking from the ground up: teachers’ conceptions and practice in EFL classrooms. Teachers and Teaching, 29(6), 571-593. https://doi.org/10.1080/13540602.2023.2191182 2018 and modern communicative pedagogy (He, 2025; Lu & Zheng, 2025). h l D Th P . h . . l
Long, M. H., & Sato, C. J. (1983). Classroom foreigner talk discourse. In H. W. Seliger & M. H. Long (Eds.), Classroom oriented research in second language acquisition (pp. 268-285). Newbury House. Value of HOTS: ngh agreement that HOTS pl’OIIlptS encourage COIIIplCX SChOOols acCross Ong ap rOVlnce’ cC Olng reglona
Lu, D., & Zheng, X. (2025). Teacher critical thinking questioning in EFL classes in China high schools. Educational Studies, 60(6), 659-676. https://doi.org/10.1080/00131946.2024.2437639 . .

Mayberry, S. C., & Hartle, L. (2003). The successful teacher's guide to frequently asked questions. R&L Education. elaboration (M = 4.15) and prevent rote responsces (M = 4.33) ﬁndlngs (Nguyen & Nguyen9 20249 Tl'an & Nguyen9
Ministry of Education and Training (2018). General Education Program — English Curriculum. Hanoi, Vietnam. https://jfs.ulis.vnu.edu.vn/index.php/fs/article/view/4854 . " . . " . .

Nguyen, L., Neuyen, H., Tran, T., Le, M., & Ziyi, Z. (2021). Factors influencing English proficiency: An empirical study of Vietnamese students. Management Science Letters, 11(6), 1779-1786. https://scispace.com/pdf/factors- B RQ2° The Perceptlon—Practlce Gap & Systemlc Barriers 202 1)'

nfluencing-english-proficiency-an-empirical-study-24uu2cznku.pdf Instructional Reality: Despite high beliefs, HOTS are largely confined to K ey Insi ght' Extends Walsh (2 011) by pr ovin s the

e em post-reading stages (M = 3.97). Teachers rely heavily on spontaneous (M =

Nguyen, T. H. D., & Nguyen, T. K. D. (2024). EFL highschool teachers’ practices of strategies for critical thinking instruction in writing classes. European Journal of Foreign Language Teaching, 7(2).

ttp://dx.doi.org/10.46827/¢ifl.v7i2.4976 3.83) and LOTS display questions, supporting Farrell & Bennis’s (2013) gap stems not from a lack of teacher willingness, but

Nguyen, H. T., & Tran, N. M. (2015). Factors affecting students’ speaking performance at Le Thanh Hien High School. Asian Journal of Educational Research, 3(2), 8-23. https://www.multidisciplinaryjournals.com/wp- f Kk . i . f . t. t t. l l . l t . t

ontent/uploads/2015/03/FACTORS-AFFECTING-STUDENTS %E2%80%99-SPEAKING.pdf ramework on cognitions vs. practices. rom scvere institutional-ecoiogical constraints.

Nunan, D. (1988). The learner-centred curriculum. Cambridge University Press. https:/shop.cambridge.org/english/product/2700037224 Defensive Pedagogy: Lower confidence in prompting critical analysis (M: Actionable Outcome° Call fOl' practical pl'e planned
° ) -

Nunan, D. (1991). Language teaching methodology. Prentice Hall.
Dussama, L. A. H. F. A. R. (2025). Exploring the influence of EFL teachers' questioning behavior on student interaction case study: Students of English at the University of Ghardaia [Master’s thesis, University of Ghardaia].

3.34) and student guessing (M = 3.67) force teachers into display IRF ..
questioning workshops for Mekong Delta educators

Institutional Repository of University of Ghardaia. https://dspace.univ-ghardaia.edu.dz/items/6b1e624¢-2656-4279-8023-4efeS177df5a routines (Chln, 2007 ; PhllOIlg & Nguyen, 2017) to maintain class control
Phuong, Y. H. , & Nguyen, L. G. T. (2017). English teachers’ questions in a Vietnamese high school reading classroom. JEELS (Journal of English Education and Linguistics Studies), 4(2), 129- . .
154.https://doi.org/10.30762/jeels.v4i2.353https://jurnalfaktarbiyah.iainkediri.ac.id/index.php/jeels/article/view/63 and pace. under the 2 01 8 C urrlculum’ mOVlng away fl'()m
Pimentel, J. L., & Pimentel, J. L. (2019). Some biases in Likert scaling usage and its correction. International Journal of Sciences: Basic and Applied Research, 45(1), 183-191. 1 Challenges: unl'ealis tic in tel'ac tive i deals
Putri, V. P. W., & Trisanti, N. (2025). Exploring the types of teachers’ questioning strategies used in EFL secondary school classroom. Journal of English Language and Education, 10(4), 153-160. https://doi.org/10.31004/jele.v10i4.982 . 1 . . .. *
Puspitasari, F., Nabila, N. F., & Dwi Putri, R. (2025). EFL teacher questioning and student learning. International Journal of Language Education, 9(1), 22-38. https://doi.org/10.15408/ijee.v12i1.41800 Time & Size: Lal’ge classes and strict 45-minute limits (M I 3-95) make
Richards, J. C., & Lockhart, C. (1994). Reflective teaching in second language classrooms. Cambridge University Press. https://www.cambridge.org/core/books/reflective-teaching-in-second-language- extended wait-time (U r, 20 12; Walsh, 2011) a risky lllell'y ( M =3. 42).
lassrooms/BE748173D2D76B3CB46FA70A8D2B56D7 . . , . . s c A N M E
Rimmer, W. (2019). Questioning practice in the EFL classroom. Training, Language and Culture, 3(1), 53-72. https:/pdfs.semanticscholar.org/362¢/aded01ddb9h96¢c917584914ad869¢2cac8b.pdf Passive Dynamics: Student silence and low proficiency (M = 3.84) drive
Rothstein, D., & Santana, L. (2011). Make just one change. Harvard Education Press. teachers toward basic COIIIpI'ChCIlSiOIl checks.
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Saswati, R. (2022). Teacher questioning strategies employed in speaking classes in EFL setting: A study of classroom interaction. Scope: Journal of English Language Teaching, 7(1), 98-104.
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« Develop practical, pre-planned questioning
A clear conflict exists between teacher willingness workshops for Mekong Delta educators,
and strong systemic-situational constraints in the focusing on high-quality prompts, rather
regional EFL ecologyof Dong Thap Province. than unrealistic interactive ideals.
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