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1INTRODUCTION

EFL reading at the lower-secondary level requires leamers
to coordinate vocabulary, grammar, word recogrition, and
higherdevel comprehension processes (jeon & Yamashita.
2014; Grabe & Yamashita, 2022). Reading-while-listening
{RWL) may support lower-evel processing by synchronizing
spoken language with prirted text, particularly through
pronunciation. intonation, pauses, and phrasing (Chan:
g’ & Millett, 2015). While Al-supported audio
input has been shown to reduce processing barriers and
s dodoay mwi @ Vemoe
26), audobookcaupgorted
reading-whie-| h&emn (RWL) can exten:
oains o gherieve reating comprehension” However
i L e R e
regarding its effects on reading comprehension (Clinton-
Lisell, 2023). In Vietnamese lower-secondary schools, audio
is mainlyused for listening instruction, while evidence on
synchronized  audio-print reading Instruction remains.
limited.

Therefore. this study investigates a si-week audiobook-
Supported RWL intervention among Grade  students in
ia Lai Provnce, focusng on overal reading
comprehension and five component skl main idea
dealls _nference. vocabulay in” contoxt
reference/structur

1I. RESEARCH QUESTIONS

RQL To what extent dd students’ English reading
comprehension change following the sixwweek audiohook-
supported intervertion?

19 o e e s
idertifying the main ides, locating details making
e e o s T o
recognizing reference/structure?

w do students evaluate the comprehension
support, interest and _engagement, language and
pronunciation support and difficlties involved in leaming

ctors in the implementation process
et oo g s s rp

111, THEORICAL FRAMEWORK

The intervention is grounded in four complementary
erspectives:

Reading Systems Framework

Eficien integraton f arthographic, phorclogica and
semantic information * supports the construction of
Sentence: and extlevel meaning (Pefeti & Stafure, 2014
L2 Reading Research

Vocabulary, grammar, fluent word recognition
attomaticity. and strategic processing are central to EFL
reading comprehension (Jeon & Yamashita, 2014; Grabe &
Jemeshia, 2022

Wi

g (RWL)
e L L
word recogniton, speech ssqmentation, reading fluency
end comprehension (Chang. 2005; Tagichi et a

Chang G Hlest, 20151
Mukimedia Lsarming & e
Coordinated audio-print input may faciltate learning when

Coomiue lond 1 Sprosnmmc anggud slectwe remiay
allows learners to' focus on specific difficulies. (Mayer,
2020]

Conceptual Framework:

R athaned
= mproved ward ecomin & fency rading emprehersin
uppore by svate g procesing and e el

- Previous studies: Audio-assisted reading improves word
recogrition. rhythm, and comprehension for less fuent 12
readers (Chang, 2003; Chang & Millett, 2015). Howaver,

gains_depend heavily on pacing, text diffculty, and
proficiency (Clan el 2023 whie postive Shudent
ptions do not always equal higher scores

flat: Enimaymne i sl el
averall comprahansion, resding cabulary, nith
i e e e
adolezcant EFL lasmers. Limited sttantion has been given to
pacing, selective replay, dosage, and strategybased RWL
implementation, Evidance from Vistnameze lower <econdsry
EFL conterts, particularly Grads 9. remains fmited.

This study sxamines 3 shortterm, strategy-based
sudiohook-supported RWL intervention targsting  five
reading comprahenzion subskills smong Grads 5 EF
leamers.

IV.METHOLOD OGY.

Table 1. Overview of the Research Methodology
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3. Weekly Progress

/

Qui scoresnreased ouerdl (71 - 759, with reduced
Variability (SD 137 + 111-115). Recorded expo
postively ssocisted with gais (7 = 45. » = 004 but'no
causaldosage effect can bt
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a and perceptions (RQ3)
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V. MAIN FINDINGS & DISCUSSION

n (RQ1L)

1.0verall Comprehen:

Clazs mean increased sianificanty: 12.50 35,6025 (4320
P2, (G Cor < oo i
ndi B P A b G e
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The findings suggest tht sudio-assisted resding can

support overall reading comprehension among Grade 3 EFL

learnars, consistent with Chang and Millet (2015). However

substartialindividual variation suggests that leamers may not

bendfitto the zame sxtent

2. Component Reading Skills (RQ2)

Sanfcan Gains: M lea (4120 p < 001) and tals
118, p< 001

NenSianitant Gains. inferance (+033, p = 140)

Vocabulary (+0.20), and Referzncs (+0.20)

3 5 aeso s
Diffculizs 3 4 2ssse e

Overall, students perceived audiobook-supported RWL positively,
but these favorable perceptions did not always translate into
measurable gains in higher-order comprehension skills

5. Implementation Factors & Overload (RQ4)

Engagement improved: on-task behavior 66% - 85%: voluntary
contributions 7 » 16

Replay requests decreased: 19 - 9, shifting from whole-text to
targeted passages

Technical ntermuptions: 3 -0 fidelity = 87/90 checks (96.7% )
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audio support overtme.
. Qualitative Results
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enhanced text access and strategic engagemert, bt its
effectiveness depended on pacing, task demands. explicit
strategy instruction, and learer differences.

VI . CONCLUSION & IMPLICATIONS
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The pattem suggeststhat o/nchorized audo narration
and muti-pass reading may provide stronger suppor
o) st rote g (i e an detara, whareas
higher-order skils such asinference and contextual
Vocabulary may require mare explicit strateqy instruction.
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