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INTRODUCTION THEORETICAL FRAMEWORK IMPLICATIONS

English for Specific Purposes

(ESP) plays an unicrasingly R o (T X
L J important role in Vietnamese /’/ : Develop clearer

higher education as universities / o

prepare students for disciplinary 7 Assesment curricular pathways
study, professional communication, / from General English
and wider English-medium learning. "‘ to ESP and EMIL.

Yet limited empirical attention has
examined how ESP teachers
understand and enact course design
and implementation in Vietnamese
university contexts.

RESEARCH QUESTIONS

How do ESP teachers in
Vietnamese universities
conceptualise and enact
ESP course design and

implementation in their
institutional contexts?

0

How do contextual factors,
teacher beliefs, and learner
needs shape ESP course
design decisions?

2

How do teachers make and
adapt decisions about goals,

©

content, organisation, materials,

and assessment during
implementation?

METHODOLOGY

Qualitative study
0

15 semi-structured
interviews with
ESP teachers
3
Approximately
45-60 minutes
per interview
9
Thematic analysis
guided by Graves (2000)
and Braun & Clarke (2022)
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Deductive +

inductive coding

The study draws on interview data
to examine how ESP teachers design,
internret and adant eatrresac in nractice

ESP Course
Design and
Implementation
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Graves's (2000) course development framework
views design and implementation as interconnected,
dynamic, and continually reshaped through teaching.

KEY FINDINGS

1. Institutional prescription with

limited but important agency

y N
I I I I ESP course design is shaped strongly by
s top-down institutional requirements, while
WIINNNNNSSS. teachers exercise limited but important o
agency through classroom-level adaptation.

2. ESP as a bridge

Teachers commonly position ESP as a bridge ®
between General English, disciplinary learning,
workplace communication, and future English-
medium instruction; however, their accounts
also reveal conceptual ambiguities around
academic and professional communication goals.

3. Authenticity and workplace

communication
‘ ' Although teachers value authentic and
workplace-oriented ESP, workplace

. . communications are often conceptualised as °
the performance of professional tasks rather

than as situated interaction involving

. /\ intercultural, relational, and pragmatic judgement. (A:\
i, ."“\\ :-') }3. A i ¢ A a. ..M [

Provide stronger
institutional support

)

'I ! l for contextually
@] 8] ) responsive ESP
teacher development.
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