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Responding to this gap, the present study brings teacher agency to the (Soc T:;::;'i égen:eyc e) ME / ROAD-MAPPING
foreground of EMI implementation by examining how practitioners perceive ’ A Holistic;modalioF English-mediunyediication
Agency is si d, socially ituted, L 5

and navigate readiness in their everyday educational contexts. Specifically, it
aims to explore EMI readiness as experienced by teachers involved in teaching
and curriculum development, while connecting their situated actions and
perceptions with the wider institutional and policy structures within which
EMI is implemented. In doing so, the study seeks to provide a more practice-
based and ecologically situated understanding of EMI readiness that accounts
for both individual agency and the conditions that enable or constrain it.

in multilingual university settings.
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How is EMI readiness experienced, negotiated, identity Watkipiocesses i H

and constrained by teachers and university A: Agents

systems in Vietnam? L Lasky, 2005; Barker, 2008; Emans et al., 2025

Dafouz & Smit, 2016, 2020, 2023; Dafouz, 2021
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. : EMI Readiness
the rat u re ReVI ew An ecological, multi-level construct shaped by teachers’
perceived ity, | policy, institutional support,
. T 2 o o : . disciplinary demands, and everyday classroom practice.
Research on English-medium instruction (EMI) in Vietnam has largely examined its ey 5 8. P
development at the level of policy and stakeholder perceptions. Using the ROAD- G)) Focus: how readiness is experienced, negotiated,
MAPPING framework, Tri and Moskovsky (2019) explored how Vietnamese policymakers enabled, and constrained.
conceptualise EMI, while Pham and Doan (2020) characterised Vietnam’s approach
as a ‘policy of encouragement’ that provides limited guidance for EMI pedagogy. M ETH O DO LOGY
Existing studies have also identified tensions between policy expectations and the )
beliefs and perceived capacities of teachers and students to engage with EMI in We employed collecti h phy to explore our lived experiences of EMI readiness.
practice. However, less attention has been paid to how teachers themselves exercise {iheistudygrolvac:
agency as EMI is implemented and how such agency may indicate their readiness to Research team Data sources Data analysis | Approach
k ithi 5 EMI " This | . b Two practitioners from Reflective journals, Thematic analysis informed An iterative, collaborative
work within emerging environments. This leaves an important gap between private universiies in Vietnam: teaching vignettes, and by the four domains of process of coding, discussing,
structural understandings of EMI policy and the everyday experiences of practitioners a content-based lecturer/ collaborative dialogues teacher agency (Emans and co-constructing themes
; - curriculum specialist and documenting our EMI et al, 2025) across the six to capture shared patterns
responsible for enacting it. an English lecturer/quality experiences. ROAD-MAPPING dimensions and differences.
control officer. (Dafouz & Smit, 2016).
RESEARCH GAP: Addressing this gap also responds to Galloway and Kiran’s
(2021) call for greater with core stakeholders so that EMI policy This multi | approach enabled us to i gate how teacher agency is exercised, constrained, and sustained
can be better informed by classroom and institutional realities. within the institutional and ical realities of EMI impl i
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Key Findings
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Our collaborative autoethnography shows that EMI readiness is negotiated through tensions between teacher agency and system conditions. Impl Icatlons
ocall 3 ot £6 EMIwas i not as a 5 i
o Institutional ambition bitsspartofa farger project of Thtamationalicstion” Pedagogical readiness

Discussion &

® This extends previous discussions
* of the EMI policy-practice gap by

4 W foregrounding how teachers interpret,
remained limited.

EMI was rollled out as —eachay @ . Training, support, and
part of £ Trere were no systematic EMI seminars, structured clear roadmaps
internationalisation. professional-development pathways, or clear A\
institutional roadmap. — Teacher 2 negotiate and respond to these
= = TR S conditions in practice, rather than
qA Tension: interr | goals outpaced teaching support. " : -
e b 2R treating readiness primarily as
£ 1 still had to spend time building specialised AT S o individual competence.
e Language thresholds firsaninge befare i couldidisuss. e ™ Q @ Disciplinary participation
IELTS and TOEIC scores 4—@-’ A  ceuiness dependedion ® |Integrating teacher agency with
signalled English £E Some students were confident with formulas, disciplinary literacy and /
entry levels. vet struggled with English academic reading. _ 1, v 2 el darrands: @ the ROAD: MAPPING fram‘?W“k
therefore provides an analytical lens
m Tension: English scores did not capture disciplinary literacy demands. for examining how individual capacity

T E—— ‘ £ Even though the course was '100% English’, interacts with institutional structures

| had to switch to Vietnamese to clarify Classroom realities across EMI implementation (Emans

EMI was framed as difficult concepts.” — Teacher 1 @ TeacTe"' ysed i et al., 2025; Dafouz & Smit, 2016,
i i translanguaging an:
English-medium &6 1 used sketches, blueprints and mathematical [ } il 2020).

delivery. representations when English became the barrier. ane :’}'ﬂﬁ'z;:ﬂnfift‘::;gg
= Teacher 2 -

Future research should extend this
@ Balance work: teachers improvised to protect disciplinary meaning. inquiry into EMI readiness to larger

; ; and more diverse groups of teachers
rav £6 Collaboration across faculties to support -
o /® Individual agency EMI was minimal.” System readiness and other key EMI stakeholders.
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N — Teacher 1 = "
P Lecturers created local ‘_Q_’ I l », Sustainable EMI
@ and informal 66 In some subjects we shared materials, but _Q required coordinated
'

solutions. in others we mostly worked in isolation.”  — Teacher 2 institutional support.

Practical implication ————
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Practically, EMI development should
therefore address not only teachers’

! language or pedagogical competence,
@ OVel’a” insight: ¢ but also the institutional conditions

q& Tension: teacher effort sustained EMI locally but masked system gaps.
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- 2 . s that enable informed pedagogical
EMI readiness is an ecological and multi-level construct. decision-malkingr ] reachgerge:gency.

Sustainable readiness requires alignment between teacher agency and system readiness.
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