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English proficiency is a core skill for global
integration, important for academic and
career prospects. 

Vietnamese universities have increasingly
adopted international English proficiency
tests (e.g., IELTS) as admission or exit
requirements. 

The policy strongly impacts students'
learning, motivating them to study English
while causing high pressure due to the
nature of IELTS test, its importance and
benefits.

I. Rationale

CONTEXT RESEARCH GAP

In Vietnam, there are both
academic gaps and practical
concerns.

+ Existing studies may not fully
represent the experiences of students
in other disciplines, such as economics
and business, and have largely relied
on quantitative methods 
+ Existing studies have inconsitent
findings



1. How do students in business and economics universities perceive IELTS as an

exit proficiency requirement in terms of Perceived test difficulty, Perceived test

stakes, and Perceived test utility?

I. Rationale

RESEARCH QUESTIONS

2. To what extent do Perceived test difficulty, Perceived test stakes, and

Perceived test utility influence students’ Learning motivation?

3. To what extent do Perceived test difficulty, Perceived test stakes, and

Perceived test utility influence students’ Learning anxiety?

4. To what extent do Perceived test difficulty, Perceived test stakes, and

Perceived test utility influence students’ Restricted learning?

5. To what extent do Perceived test difficulty, Perceived test stakes, and

Perceived test utility influence students’ Holistic learning?



II. Research Methodology

Research process
(By research team, 2026)

The research employs an Explanatory
Sequential Design (Quantitative Research
to Qualitative Research):

Quantitative data was collected and
analyzed first.

Qualitative data from interviews to
provide an in-depth explanation for
statistical data.



II. Research Methodology

Research Scope

1. Time:
October 2025 - March 2026

2. Location:
Economics and business universities in Hanoi

3. Research Scope:
Three perceived test factors (Test difficulty,
test stakes, and test utility)
Four learning aspects (Learning motivation,
learning anxiety, restricted learning, and
holistic learning)

Research Design

1.Quantitative Phase: 

Questionnaire adopted from Nguyen’s
(2023) with minor changes, comprising
a total of 57 items.
Sample of 339 students
SPSS and AMOS analysis

2. Qualitative Phase: 
Semi-structured Interviews
Interview participants: 8 Students
& 4 Experts

Explanatory Sequential Design



Washback model
proposed by Shih (2007)

 Research model

adapted from Shih

(2007) who generated a

new washback model
of students' learning. 
This model includes

extrinsic, intrinsic, and

test factors to illustrate

the complexity of

learning washback.

II. Research

Methodology



Research model 
proposed by the authors (2026)

Perceived test factors consist

of Perceived test difficulty,
Perceived test stakes, and

Perceived test utility.

Given 12 hypotheses about

washback on four aspects of

learning: Learning
motivation, Learning
anxiety, Restricted learning,
and Holistic learning

II. Research Methodology



Charateristics of the Sample

III. Findings and Analysis: Quantitative Data

The study sample included

students diverse in terms of

major, year of study, gender,

and IELTS test experience.

339 valid responses.

The majority of the sample:

⟶ Business English major

⟶ First year

⟶ Female.

⟶ Have met the exit proficiency

requirement



The Result of the Scale’s Reliability

III. Findings and Analysis: Quantitative Data

Cronbach’s Alpha values for all constructs were above 0.800, indicating strong
internal consistency and qualifying the data for further quantitative analysis.



The Result of Exploratory Factor Analysis (EFA)

III. Findings and Analysis: Quantitative Data

From the results of EFA, the

remaining items converged into

seven factor groups according to

the initial assumptions:

UTILITY: Perceived test utility

STAKES: Perceived test stakes

DIFFICULTY: Perceived test

difficulty

MOTIVATION: Learning

motivation

ANXIETY:  Learning anxiety

RESTRICTED: Restricted

learning

HOLISTIC: Holistic learning

 Note: Factor loading > 0.5



The Result of Confirmation Factor Analysis (CFA)

Standardized
Regression Weights

III. Findings and Analysis: Quantitative Data

The indicators in Table 4.13

show acceptable reliability,

with loadings ranging from

0.517 to 0.830. 

 According to Hair et al. (2010),

indicator loadings should ideally

exceed 0.70; however, values

above 0.50 are still considered

acceptable for certain studies.

All items exceeded the 0.50

threshold ⟶ 46 items retained
in the model. 



The Result of Confirmation Factor Analysis (CFA)

Construct reliability and Convergent validity

III. Findings and Analysis: Quantitative Data

All seven constructs demonstrated

strong internal consistency:

 Cronbach’s Alpha values ranging

from 0.787 to 0.904.

CR values between 0.765 and 0.900.

Satisfactory Convergent Validity (AVE):

Perceived test stakes, Learning

anxiety, Holistic learning, and

Restricted learning > 0.50.

Perceived test difficulty, Perceived

test utility, and Learning motivation

(ranging from 0.396 to 0.469)

⟶ Acceptable due to their strong

composite reliability.



The Result of Confirmation Factor Analysis (CFA)

Construct reliability and Convergent validity

III. Findings and Analysis: Quantitative Data

The correlation between Perceived test stakes and Perceived test utility(0.734) > the square
root of AVE for Utility (0.685)

⟶ This overlap remains methodologically acceptable (Rönkkö and Cho, 2020). 

The measurement model demonstrates sufficient distinctiveness to proceed with structural
analysis.



Structural model fit analysis

III. Findings and Analysis: Quantitative Data

Primary Fit Metrics: The proposed model demonstrates a satisfactory overall fit, supported by
strong primary indices with χ²/df < 3.0 and RMSEA < 0.06.

Model Complexity Justification: CFI, TLI, GFI, AGFI < the ideal 0.90 cutoff ⟶ These remain
acceptable considering the high complexity of measuring 46 observed variables across
seven latent constructs.

⟶ The structural model fits the observed data acceptable to proceed with hypothesis testing.



SEM Hypothesis Testing Results

Coefficient of Determination (R²)

III. Findings and Analysis: Quantitative Data

6 hypotheses were supported.

Perceived test utility emerged as the

strongest driver, followed by perceived
test difficulty. 

Perceived test stakes were either

statistically insignificant or contradicted

the hypothesized directions. 



Semi-structured interviews

III. Findings and Analysis: Qualitative Data

Semi-structured interviews

were conducted to collect

qualitative data for the study

from February to March 2026.

With participants’ permission,

all interviews were audio-
recorded to ensure that the

data were captured accurately

and completely.



Semi-structured interviews

III. Findings and Analysis: Qualitative Data

1. Drivers of learning motivation

2. Learning anxiety in IELTS preparation

3. Restricted learning

4. Holistic learning

5. Participants’ expectations and recommendations



1. Drivers of learning motivation

III. Findings and Analysis: Qualitative Data

Primary drivers: Perceived test utility  

Focus on long-term gains: future

career opportunities and study

abroad.

Global recognition and rigor: IELTS’s

international prestige, academic rigor,

and standardized grading criteria.

Data from the interview



1. Drivers of learning motivation

The role of exit requirements and goal setting

Act as an external push (Exit
proficiency requirement): create

urgency and set targets, but lack

lasting inspiration.

Its impact is largely extrinsic and

transitional, rather than sustained

and internalized.

Data from the interview

III. Findings and Analysis: Qualitative Data



1. Drivers of learning motivation

III. Findings and Analysis: Qualitative Data

 Perceived test difficulty and self-regulation
Data from the interview

Difficulty as a growth driver: Foster

discipline and effort when students view

them as opportunities for improvement

rather than barriers for graduation.

Shift to intrinsic motivation: Motivation

evolves over time from meeting external

requirements (e.g., exit standards) to

pursuing personal, long-term goals.



2. Learning anxiety in IELTS preparation

III. Findings and Analysis: Qualitative Data

 Score-related pressure 

Data from the interview
High-stakes graduation anxiety ? 

Although students perceive the IELTS requirement

as an important source of pressure, perceived test

stake does not necessarily differentiate students in

terms of their anxiety levels.

Other factors: high confidence may weaken the
impact, test difficulty (very strong), test utility overrides
formal stake (Students do perceive test stake as
anxiety-relevant, but its unique contribution to anxiety
becomes negligible once test utility is taken into
account)



2. Learning anxiety in IELTS preparation

III. Findings and Analysis: Qualitative Data

 Component difficulty and time pressure

Data from the interview
Productive skill demands: Writing and

Speaking trigger the highest anxiety

because they require simultaneous

mastery of language skills, logical

thinking, and complex idea organization.

Cognitive load under time limits: Strict

time constraints and unfamiliar topics

heighten stress by hindering students'

ability to structure clear, effective

responses in real time. 



2. Learning anxiety in IELTS preparation

III. Findings and Analysis: Qualitative Data

The coexistence of anxiety and motivation

Data from the interview
Dual emotional impact: Anxiety and

motivation occur together:

⟶ Test difficulty pushes students to study

harder + creates stress about their progress.

Double-edged role of anxiety: Anxiety

acts as a facilitator by driving effort and

discipline, but also as a barrier when fear

of unmet expectations causes

discouragement.



3. Restricted learning

III. Findings and Analysis: Qualitative Data

Focus on test-taking strategies and exam formats
Data from the interview

Strategy-driven preparation: Due to

time constraints and target pressures,

students prioritize exam tips, mock tests,

and format familiarity over

comprehensive English proficiency.

Narrowed learning scope: Preparation

becomes strictly exam-focused, directing

student effort toward mastering question

types rather than developing broader,

long-term language skills.



3. Restricted learning

III. Findings and Analysis: Qualitative Data

 Emphasis on score achievement over language development
Data from the interview

Score-oriented mindset: Students focus

strictly on hitting target scores to meet

graduation thresholds rather than

building general English proficiency.

Unsustainable, superficial learning:
While fast-tracking scores through

shortcuts and targeted practice offers

quick results, learners and experts agree it

undermines deeper, long-term language

development.



3. Restricted learning

III. Findings and Analysis: Qualitative Data

 Reliance on practice tests and Restricted learning

Data from the interview

Heavy reliance on test drilling:
Students rely heavily on mock tests and

repetitive practice to improve scores

quickly.

Restricted learning scope: This exam-

focused approach limits opportunities

to develop broader and long-term

language skills.



3. Restricted learning

III. Findings and Analysis: Qualitative Data

Restricted learning as a response to difficulty and pressure
Data from the interview

Coping with Test Difficulty and
Pressure: Students use exam-focused

strategies to cope with IELTS difficulty,

time constraints, and score pressure.

Surface-level learning: Under pressure,

students prioritize test techniques over

deeper learning and overall English

development.

Adaptive response: Restricted learning

can be seen as a coping mechanism in

response to anxiety and the high-stakes

nature of the IELTS test.



4. Holistic learning

III. Findings and Analysis: Qualitative Data

 Balanced skill development & Practical and Academic Competence

Data from the interview

Balanced skill development: IELTS

encourages students to develop all

four language skills, as well as

vocabulary, grammar, and

communication skills.

Practical and academic
competence: IELTS preparation

improves real-life communication

while developing critical thinking

and idea organization skills.



4. Holistic learning

III. Findings and Analysis: Qualitative Data

Structured and purposeful orientation

Data from the interview

Structured and purposeful
learning: IELTS gives students

clear goals, helping them

study more systematically,

identify weaknesses, and

improve proactively.



5. Participants’ expectations and recommendations

III. Findings and Analysis: Qualitative Data

Data from the interview
Clear communication and awareness:
Universities should provide clearer

IELTS guidance and highlight its long-

term academic and career benefits to

reduce confusion, anxiety, and pressure.

Value-based motivation:
Communication should focus on the

practical value of IELTS to encourage

students’ internal motivation rather than

relying on exam pressure.

Communication strengthening and awareness enhancement



5. Participants’ expectations and recommendations

III. Findings and Analysis: Qualitative Data

Data from the interview

Holistic learning over exam prep: Real-

world practice (e.g., speaking clubs)

promotes authentic language

development rather than mere test

drilling.

 Supportive environment for learners

Institutionalized mentorship: Small-

group mentoring requires formal

university backing, including funding,

staff, and clear operational frameworks.



IV. Recommendations

Policy implications for the universities

4. Shift from test-oriented to holistic syllabus
Academic & tech support: Free mock tests,

peer mentoring, and AI self-study tools.

Mental health support.

Communication campaigns: Actively promote

school resources and clarify misconceptions.

1. Maintain benchmark & balanced assessment

Integrate business case studies and

international trade materials into the

curriculum.

Organize career seminars with alumni and

recruiters (highlighting jobs, salaries, and

study abroad pathways).

2. Highlight real-world utility 

Keep IELTS as an exit requirement.

Avoid using IELTS as the sole indicator of

overall English proficiency.

3. Provide comprehensive support systems

Discourage teaching only IELTS exam

templates.

Balance exam format training with real-world

communicative business skills.



Key focus Recommended action

Adopt a value-
driven mindset 

View IELTS as a career investment (MNC jobs, global trade,
academic growth), not just a graduation barrier.
Leverage Perceived Utility to build long-term, intrinsic motivation.

Learning approach

Avoid over-relying on exam tips, templates, and shallow test
drilling (Restricted learning).
Combine exam prep with authentic language practice (business
discussions, real-world communication).

Stress management

Set realistic, step-by-step target scores and maintain daily study
routines.
Actively seek peer mentoring and campus advising to lower test
anxiety and avoid burnout.

Implications for the students

IV. Recommendations



V. Conclusion

Summary of key findings

Students' perceptions: IELTS is viewed not merely as an external obligation, but as

a meaningful and academically demanding requirement.

Impact of test factors: Perceived test utility is the most important driver of

psychological and learning behaviors, while Perceived test difficulty mainly

increases Learning anxiety and Restricted learning. In contrast, Perceived test

stakes show limited explanatory power.

Overall washback: IELTS test factors exert both positive and negative effects on

students’ psychological and learning behavior.



V. Conclusion

Limitations of the study Recommendations for further research

Might have the risk of social desirability

bias.

Captures a snapshot of students'

learning (October 2025 – March 2026).

Broaden sample diversity:  Diverse

academic disciplines, multiple

universities, and different regions.

Longitudinal Design: Track temporal

changes in motivation, anxiety, and

learning behaviors before, during, and

after IELTS preparation.

Comparative Studies: Investigate

institutional and contextual factors

shaping test washback effects.

Limits the generalizability of the

findings across broader student

populations.
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